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School: Maynard Public School Principal: M. Lindsay  

   
 

Goal Setting 
 

Overall Goal: In numeracy, students will move one phase along the continua of number development.  In literacy, students will move at least one reading level on the PM Benchmark or Fountas and Pinnell assessment. 
  
Needs Assessment / Where Are We Now? 
 
Literacy (Reading Data) 
 

Data from EQAO for 2017-18 
 

Grade 3 – 70% at or above provincial standard 
Grade 6 – 67% at or above provincial standard 
 

 Level 1 Level 2 Level 3 Level 4 
 

Grade 3 
 

---- 30% 63% 7% 

Grade 6 
*one student exempt 

3% 21% 61% 6% 

 
 No cohort data available for Grade 6 students. 
 96% of grade 3 students and 94% of grade 6 students like to read (some of the time and most of the time). 
 92% of grade 3 students believe they are good readers (most of the time); while only 63% of grade 6 students believe they are 

good readers (most of the time). 
 44% of grade 3 students and 31% of grade 6 students indicate that they think about what they have read when they are finished 

reading. 
 48% of grade 3 students and 26% of grade 6 students indicate that they read with someone at home more than once per week. 
 Observations and conversations from the classroom indicate |that students have difficulty applying known strategies when 

reading and completing reading response tasks. 
 Individual student reading achievement is lower than expected (based on assessments from September 2018) particularly in 

grades 1-3. 
 
 
 
 

Numeracy 
 

Data from EQAO for 2017-18 
 

Grade 3 – 78% at or above provincial standard 
Grade 6 – 28 % at or above provincial standard 
 
 

 Level 1 Level 2 Level 3 Level 4 
 

Grade 3 11% 11% 78%  --- 
 

Grade 6 
*one student exempt 

28% 42% 25% 3% 

 
 No cohort data available for Grade 6 students. 
 88 % of Grade 3 students stated that they liked math and 67% felt they were good at math most of the time. 
 89% of Grade 6 students stated that they liked math and 63% felt they were good at math most of the time. 
 EQAO trends indicate a student need to improve on thinking and application questions. 
 Observations and conversations from the classroom indicate |that students have difficulty understanding what problems are asking 

them to do. They often appeal for teacher support to get started and determine what to do next.  

1st CYCLE OF INQUIRY  
 
Theory of Action: Due October 12, 2018 
 

If we create engaging learning experiences through a focus on purposeful planning and improve assessment and feedback practices through a focus on identifying and using learning goals and success criteria then student engagement and 
achievement will improve as measured by monitoring our focus students. 
 
Success criteria for engaging learning experiences: 
 

I can see and hear authentic learning experiences    
I can see and hear assessment and feedback practices   
I can see and hear student-centered learning   
I can see and hear students using resources with intention   
I can see and hear educators as responsive facilitators   
I can see and hear collaboration   
I can see and hear purposeful planning   
I can see and hear discourse along with independent think time   
I can see and hear wellness    
 

Success Criteria for identifying and using learning goals and success criteria: 
 

I can see and hear clear expectations    
I can see and hear visible student thinking   
I can see and hear collaboration  
I can see and hear independence and initiative  
I can see and hear self and peer assessment 
I can see and hear students monitoring their learning and achievement   
I can see and hear the language of quality and proficiency from educators and learners 
 

 

“Details” “Details” 



Data: 
 
 
 
 

Pre: Quantitative Evidence Due: October 12, 2018 
 

Literacy Data  
 

 
 
Numeracy Data  
 

 
 

Mid: Quantitative Evidence Due: November 16, 2018 
 
Literacy (K-6) 

 
Students in grades 1-3 who were 
identified in the initial literacy data as 
reading below grade level were re-
assessed in November 2018.  The data 
in the adjacent chart indicates the 

percentage of students who improved by at least 1 reading level as 
measured by PM Benchmark/Fountas & Pinnell assessments.  
 
Numeracy (1-3) 

 

10/12 of 
identified 
focus 
students 
moved to using a more complex strategy for solving addition and 
subtraction problems on the “Alex Lawson Continua”. 
 

Post: Quantitative Evidence: Due: February 8, 2019 
 
Literacy (K-6) 

The data indicates that 
most students have improved at least one reading level as measured by PM 
Benchmark/Fountas & Pinnell assessments. Significant improvements in 
the number of students reading at or above grade level is evident. 
 
Numeracy (1-3) 

 
 
 
 
 

 
 

 
 
 
 

9/12 of identified focus students moved to using a more complex strategy 
for solving addition and subtraction problems on the “Alex Lawson 
Continua” since the mid-point assessment in November.  1 focus student 
has not moved since the initial assessment in September.    In general, 
students in all classes are shifting to more complex strategies on the 
continuum.  For example, in grade 3, 92% of students are now in the 
“Working with Numbers” phase, a 61% increase since September. 
 

Qualitative Anecdote Due: October 12, 2018 
 
Literacy (K-6) 

 Students reading below grade level have difficulty with sound skills 
and other decoding strategies. 

 Students are not focused when reading independently.  
 Students can learn strategies when explicitly taught, but they are not 

applying them in context when reading or completing independent 
tasks. 

 
 
Numeracy (1-3) 

 Students lack confidence in their abilities. 
 Students are not always clear about what the question is asking them 

to do. 
 Some students are not using the thinking tools provided to them for 

the intended purpose (e.g., building structures with cubes rather than 
counting). 

 Students are often able to solve the problem, but have challenges 
communicating their thinking and making it visible to others. 
 

Qualitative Anecdote Due: November 16, 2018 
 
Literacy (K-6) 

 Students are responding well to more focused and explicit 
instruction in small guided groups.   

 Students in our primary classrooms are expressing pride in 
their reading accomplishments. 

 Many families are engaging in the home reading program 
and providing positive feedback to educators about the 
program. 

 
Numeracy (1-3) 

 During guided group and individual work in the classroom 
educators have noticed that students are flexibly using a 
variety of strategies on the continua to solve addition and 
subtraction problems.  Students can use strategies further 
along the continua, but when assessment pieces are given, 
students revert to a lower level strategy that they are 
seemingly more comfortable with. 
 

Qualitative Anecdote Due: February 8, 2019 
 

Literacy (K-6) 
 Students continue to respond well to more focused and explicit 

instruction in small guided groups.   
 Most students who are receiving one-on-one or small group 

intervention from an educational assistant or learning resource 
teacher have shown significant improvements in reading levels, 
confidence, and enjoyment. 

 Educators are working hard to ensure that guided reading time is 
protected and increased (in some classrooms). 

 
Numeracy (1-3) 

 Moderating student work (observations, products) has supported 
educators in improving in our ability to notice and name 
strategies from “What to Look For”. 

 Explicit teaching of strategies to students has led to more 
students trying new strategies. 

 Intentional use of manipulatives has supported students in trying 
new strategies. 

 Use of the success criteria for problem solving is leading to 
more descriptive feedback from educators and improved self-
assessment from students. 



Plan Due: October 12, 2018 
 

Literacy: 
All staff (SK-6) have selected a literacy pre-assessment 
(sound/skills and reading) and administered it with their 
students to determine current achievement levels.  Staff 
will use student data to purposefully plan learning 
opportunities to improve reading achievement. 
 
 
 
 
 
 
 
 
 
 
Numeracy: 
The numeracy team is learning to notice and name the 
strategies students are using when solving addition and 
subtraction problems (Alex Lawson Continua for 
number development).  The team worked through the 
primary strategies and phases on the continua to 
construct a shared understanding.  The team selected an 
addition and subtraction exploratory task to be 
administered to all students in grades 1-3.  Staff 
moderated the student responses and placed students on 
the Continua (identifying the phase and strategies used 
for addition and subtraction).  Staff will purposefully 
plan guided groups to explicitly teach the strategies to 
support student learning in number development and 
fluency based on the data collected.  Student progress 
will be re-assessed and tracked on the Continua 
throughout the cycle.  The team co-constructed the 
following success criteria for the learning team: 
  
 We can purposefully plan (rich tasks, context, 

and tools) 
 We can build our knowledge and capacity (know 

and understand the strategies, name strategies) 
 We can collect and analyze data (observe, record, 

take videos) 
 We can place our students on the continuum 

(moderate as a team, refer to examples) 
 
 
 
 

Act Due: October 12, 2018 
 

Literacy: 

 Staff will review student data from the pre-assessments and 
purposefully plan guided groups for reading instruction based on 
identified student learning needs (sound skills groups for 
kindergarten). 

 RAZ Kids reading program has been purchased for primary students 
to practice reading at home and school. 

 A tiered approach will be developed to provide additional support 
and instruction for identified groups of learners (SLA – Sound skills 
groups for SKs, LRTs (supporting guided reading), EAs, and 
Volunteers (additional opportunities for primary students to read to 
an adult). 

 A home reading program will be implemented for grade one and two 
students. 

 
Numeracy: 

 Primary educators will build a shared understanding of the strategies 
and phases on the Continua for Number Development (Alex 
Lawson). 

 Primary educators selected and administered a pre-assessment with 
all students. 

 Pre-assessment results were moderated, and students were placed on 
the Continua.  3 focus students were identified in each classroom (12 
in total). 

 Staff will purposefully plan lessons to explicitly teach the strategies 
based on student needs (guided groups). 

 The learning resource teacher will co-plan and co-teach in the grade 
1 and 1/2 classrooms. 

 3 lead teachers will attend the fundamental math days and share their 
learning with all members of the learning team. 

 All staff (K-6) will identify learning goals and co-construct success 
criteria with students for “what counts, matters, and is important 
about solving a mathematics problem completely”. (October 2018).  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Asses Due: November 16, 2018 & February 8, 2019 
 
Literacy November & February 

 Guided groups have been 
developed based on pre-
assessment data for grades 1-6.   
 

 A tiered approach has been developed to provide additional 
support and instruction for identified 
groups of learners / individual learners.  
LRTs, EAs, and Volunteers supporting 
reading development.  LRT support has 
been concentrated in grades 1-4. 

 
 An at home reading program has been implemented for 

students in grades 1-3. 
 

 Educators have begun to develop 
learning goals and success criteria 
to support improvement in writing 
reading responses.   
 

 Educators are beginning to use 
success criteria and a colour-coding system to provide 
feedback to students and to support students in self-
assessment.   

 
 
 

 
 
 
Numeracy November & February: 

 Primary educators are becoming more comfortable noticing 
and naming the strategies on the Continua for Number 
Development (Alex Lawson). 

 Educators have purposefully planned lessons to explicitly 
teach next steps for students. 

 The learning resource teacher is co-planning and co-
teaching in the grade 1 and 1/2 classrooms regularly. 

 By division, staff co-constructed the success criteria for 
“what counts, matters, and is important about solving a 
math problem completely” on October 26th, 2018. All staff 
have co-constructed the criteria with their students.  Staff 
are using the criteria to provide feedback and to support 
students in self-assessment. 

 
 JK/SK      Primary     Junior 
 

Reflect Due: November 16, 2018 & February 8, 2019 
 
 
November 2018 
Educators have been focused on purposeful planning using guided and 
individualized instruction for reading and numeracy.  All staff are 
identifying learning goals and generating success criteria with their 
students for instructionally significant items (an important product, big 
idea, or issue). Classroom teachers are becoming more comfortable and 
more proficient in identifying learning goals and co-constructing success 
criteria with students.  A next step is for educators to use the success 
criteria as the language of feedback for students and for students to begin 
to use the success criteria to monitor their own learning.  In both literacy 
and numeracy, students are improving in the specific areas that we are 
targeting for guided instruction.  A next step for the numeracy team is to 
begin to use the games outlined in the Lawson book when working with 
guided groups.  
 
 
February 2019 
Educators have continued to focus on purposeful planning and guided 
instruction for literacy and numeracy.  Educators have been more 
successful in planning and implementing guided reading regularly (a 
minimum of 3 times per week, most do it daily), than guided numeracy 
lessons.  During the next cycle of inquiry, a more targeted approach will 
be developed to support guided instruction in mathematics; numeracy team 
members have committed to guided small group instruction twice per 
week, at minimum.  Classroom teachers have continued to develop their 
skills in identifying learning goals and co-constructing success criteria 
with students for instructionally significant items (e.g., “What Counts, 
Matters, and is Important About Solving Math Problems”).  Educators in 
grades 1-6, have developed a common “colour-coding” approach to 
provide feedback to students based on the success criteria.  Students are 
using feedback to improve their work with greater independence.   
 
In both literacy and numeracy, students continue to improve in the specific 
areas that we are targeting for guided instruction.  The numeracy team has 
created a large bank of games from the Lawson book to use to support 
guided numeracy instruction.  Students will be grouped based on “Phase” 
to play games while the educator works with a small guided group on a 
specific strategy.  Educators have determined a next step is to explicitly 
teach strategies to students in guided groups and to require students to 
practice using the new strategy during the guided instruction and 
independent practice.  Educators are committed to promoting productive 
struggle to support students in moving to the next phase of the continua 
and to improve problems solving. 
 
In monitoring educator learning, there is clear evidence of purposeful 
planning, student-centred learning, intentional use of resources, educators 
as responsive facilitators, clear and purposeful expectations, and visible 
student thinking.  Educators are providing engaging learning opportunities 
that are directly related to the curriculum and current levels of student 
achievement.  The “today for tomorrow” approach is evident in many 
classrooms.  Visible success criteria have given educators a “to teach” list 
and students a “to learn” list.  Educators are supporting students in a variety 
of ways to explain their thinking / make it visible to others.  In numeracy, 
students can be heard explaining the strategies they used from the Lawson 
continua, for example, “I counted on, I used splitting, etc.).  Educators will 
continue to reflect on the success criteria we have developed for our own 
learning in our next cycle of inquiry. 
 
 



2nd CYCLE OF INQUIRY  
 
Theory of Action: Due February 15, 2019 
 
If we create engaging learning experiences through a focus on purposeful planning and improve assessment and feedback practices through a focus on identifying and using learning goals and success criteria then student engagement and 
achievement will improve as measured by monitoring our focus students. 
 
Success criteria for engaging learning experiences: 
 

I can see and hear authentic learning experiences    
I can see and hear assessment and feedback practices   
I can see and hear student-centered learning   
I can see and hear students using resources with intention   
I can see and hear educators as responsive facilitators   
I can see and hear Collaboration   
I can see and hear purposeful planning   
I can see and hear discourse along with independent think time   
I can see and hear wellness    
 

Success Criteria for identifying and using learning goals and success criteria: 
 

I can see and hear clear expectations    
I can see and hear visible student thinking   
I can see and hear collaboration  
I can see and hear independence and initiative  
I can see and hear self and peer assessment 
I can see and hear students monitoring their learning and achievement   
I can see and hear the language of quality and proficiency from educators and learners 

 

Data: 
 
 

Pre: Quantitative Evidence Due: February 15, 2019 
 
Literacy Data  

 
 

Numeracy Data 
 
 
 
 
 
 
 
 

 
 
  
 

Mid: Quantitative Evidence Due: April 12, 2019 
 

Literacy Data 

Numeracy Data 
 

Addition & Subtraction 
 

 
 
 
 

**Focus student data will be updated at the end of the learning cycle** 
 

Multiplication & Division 
 
 
 

**Students in Grade 3 completed an exploratory task for multiplication and division 
in April given they had all progressed to the Working with Numbers phase for 
addition and subtraction.  Multiplication and division will be the focus of guided 
instruction for the remainder of the learning cycle for grade 3 students** 

 

Post: Quantitative Evidence: Due: May 31, 2019 
 
Literacy Data 

 
 
 
 

Numeracy Data 
 

Addition & Subtraction  
 
 
 
 
 
 
 

 
 

Multiplication & Division 
 
 
 
 

 

“Details” 



Qualitative Anecdote Due: February 15, 2019 
 

Literacy (K-6) 
 Students continue to respond well to more focused and explicit 

instruction in small guided groups.   
 Most students who are receiving one-on-one or small group 

intervention from an educational assistant or learning resource 
teacher have shown significant improvements in reading levels, 
confidence, and enjoyment. 

 Educators are working hard to ensure that guided reading time is 
protected and increased (in some classrooms). 

 
 
Numeracy (1-3) 

 Moderating student work (observations, products) has supported 
educators in improving in our ability to notice and name strategies 
from “What to Look For”. 

 Explicit teaching of strategies to students has led to more students 
trying new strategies. 

 Intentional use of manipulatives has supported students in trying 
new strategies. 

 Use of the success criteria for problem solving is leading to more 
descriptive feedback from educators and improved self-assessment 
from in students. 

Qualitative Anecdote Due: April 12, 2019 
 

Literacy (K-6) 
 Students continue to respond well to more focused and 

explicit instruction in small guided groups.  Educators in 
grades 3-6 have co-constructed success criteria with their 
students for “what counts, matters, and is important about 
quality reading responses”.  Students are using the criteria 
to self-assess their work. 

 Educators continue to work hard to ensure that guided 
reading time and opportunities for one-on-one reading 
instruction is protected. 
 
 

Numeracy (1-3) 
 Students use and access math manipulatives to assist with 

and explain their thinking or to check understanding. 
 Students are choosing “tools” and resources independently 

to support their learning. 
 Success criteria are supporting students during math 

problem solving.  Students can use success criteria with 
greater independence to self-assess their work and revise it 
to meet standard. 

 Educators can confidently identify the strategies from 
“What to Look For”. 

Qualitative Anecdote Due: May 31, 2019 
 

Literacy (K-6) 
 Students continue to respond well to more focused and explicit 

instruction in small guided groups.  Educators in grades 3-6 
have been working with students to improve their monitoring 
using the co-constructed success criteria with their students for 
“what counts, matters, and is important about quality reading 
responses”.  Students are still developing skills in this area.  
Students do not yet independently use the criteria and are 
sometimes reluctant to go back and improve their responses 
based on self-assessment and feedback from educators. 

 Educators are pleased with the progress that many students have 
made this year in their reading.  Many students have improved 
significantly over the year.  The additional support that has been 
provided for students having difficulty with reading has been 
successful for many students. 

 Educators continue to have concerns regarding a group of 
students in grade one that are not progressing as expected in 
their reading.  Those students have been identified by school 
staff and will be targeted for further remediation in the 2019-20 
school year.  

Numeracy (1-3) 
 Students are improving in their mental math strategies. 
 Students are able to name the strategies that they are using when 

solving addition and subtraction questions.  They are also 
improving in their ability to use different strategies with greater 
flexibility. 

 Success criteria are supporting students during math problem 
solving.  Students can use success criteria with greater 
independence to self-assess their work and revise it to meet 
standard. 

 Educators can confidently identify the strategies from “What to 
Look For”. 

 
Plan Due: February 15, 2019 

 
Literacy: 
Educators in grades 1-6 have administered a reading 
assessment with their students to determine current 
achievement levels.  Staff will continue to use student 
data to purposefully plan learning opportunities to 
improve reading achievement.  Educators in grades 3 to 
6 will to co-construct the success criteria with students 
for “what counts, matters, and is important about 
reading responses”.  Written reading responses will be 
part of guided reading for students in grades three to six. 
 
 
 
 
 
Numeracy: 
The numeracy team will continue to develop proficiency 
in noticing and naming the strategies students are using 
when solving addition and subtraction problems. (Alex 
Lawson Continua for number development).  Through 
purposeful planning using diagnostic pre-assessments; 
educators will identify learning goals based on plotting 
individuals on the Lawson continuum (while keeping in 
mind the overall expectations in the curriculum).  
Educators will work with students to support them to use 

Act Due: February 15, 2019 
 
Literacy: 

 Educators will continue to review student data from the reading 
assessments and purposefully plan guided groups for reading 
instruction based on identified student learning needs (sound skills 
groups for kindergarten). 

 A tiered approach will be developed to provide additional support 
and instruction for identified groups of learners (SLA – Sound skills 
groups for SKs, LRTs (supporting guided reading), EAs, and 
Volunteers (additional opportunities for primary students to read to 
an adult).  Additional reading support will be added to our grade 1 
and 1/2 classrooms in February. 

 Educators will use the “Effective Guide” to review Guided and 
Shared reading. 

 Progress will be monitored frequently. 
 Comprehension strategies will be incorporated into guided reading. 
 Educators in grades 3 to 6 will co-construct the success criteria with 

students for “what counts, matters, and is important about quality 
reading responses”.   

 Written reading responses will be part of guided reading time for 
students in grades 3 to 6. 

 
Numeracy: 

Assess Due: April 12, 2019 & May 31, 2019 
 

Literacy April 2019: 

 Educators continue to review student data from the reading 
assessments and purposefully plan guided groups for 
reading.  

 Most students that were re-assessed in April have improved 
at least one reading level.  There has been a plateau with 
some of our grade 3/4 students; however, they are still 
reading at the beginning or mid-point target for their current 
grade. 

 Students in grade one continue to struggle with reading.  
Despite guided instruction, support from EAs, and the LRT, 
a number of students are moving at a slower pace than 
would be expected.  Most grade one students continue to 
improve; however, they are not at the mid to end point 
target for grade one yet. 

 SK students were assessed in April – 75 % have been 
assessed at level 1 or higher.  The kindergarten team will 
continue with regular guided instruction.  Our target for SK 
students is a reading level 4/5 at the end of SK.  

 
 
 
 
 

Reflect Due: April 12, 2019 & May 31, 2019 
 
April 2019 
Educators continue to focus on purposeful planning using guided and 
individualized instruction for reading and numeracy.  In both literacy and 
numeracy, students are improving in the specific areas that we are targeting 
for guided instruction. The numeracy team (grades 1-3) is seeing 
significant progress with students moving phases on the Lawson Continua.  
Students in grade one continue to move at a slower rate than expected in 
their reading progress.  The literacy team will be exploring this challenge 
at our next meeting. 
 
In monitoring educator learning, there continues to be clear evidence of 
purposeful planning, student-centred learning, intentional use of resources, 
educators as responsive facilitators, clear and purposeful expectations, and 
visible student thinking.  Educators are confidently generating success 
criteria with their students.  Students are using the criteria to monitor their 
learning and self-assess their work regularly.  Educators are collaborating 
and regular discussions about student learning and achievement as well as 
instructional approaches can be heard throughout the school. 
 
 
 
 
 



numbers flexibly and efficiently.  Educators will 
purposefully plan instruction to explicitly teach the 
strategies to support student learning in number 
development and fluency based on the data collected.  
Student progress will be re-assessed and tracked on the 
Continua throughout the cycle.   
 

 
 
 
 
 
 
 
 
 
 

 Primary educators will continue to build a shared understanding of 
the strategies and phases on the Continua for Number Development 
(Alex Lawson). 

 Staff will purposefully plan lessons to explicitly teach the strategies 
based on student needs (guided groups) a minimum of twice weekly. 

 Educators will require students to practice using new strategies 
during guided instruction and independent practice.   

 Educators are committed to promoting productive struggle to support 
students in moving to the next phase of the continua and to improve 
problems solving. 

 The learning resource teacher will co-plan and co-teach in the grade 
1 and 1/2 classrooms.  Support for guided numeracy instruction will 
also be provided by administration and educational assistants. 

 3 lead teachers will attend the fundamental math days and share their 
learning with all members of the learning team. 

 All staff (K-6) will continue to use the success criteria with students 
for “what counts, matters, and is important about solving a 
mathematics problem completely”.   The success criteria will be 
used for providing feedback to students and for self-assessment. 

 

Literacy May 2019: 
 All students in grades 1-6 have moved at least one reading 

level on the PM Benchmark or Fountas and Pinnell 
assessment. 

 All SK students have improved their score on the sound 
skills assessment from the fall screener to the May 2019 
screener.  79% of students are at “grade level” and 21% 
have been flagged as “at risk” based on the sound skills 
screener.  SK students will be re-assessed for reading 
achievement at the end of June. 

 Overall, educators are pleased with the progress students 
have made in reading this year; however, we continue to be 
concerned with a group of students in grade one that are not 
progressing as expected in their reading.  Those students 
have been identified by school staff and will be targeted for 
further remediation in the 2019-20 school year.  
 

Numeracy April 2019: 
 Primary educators can confidently identify the strategies 

that students are using and the phases on the Continua for 
Number Development (Alex Lawson). 

 Educators are providing explicit 
guided instruction (at least twice 
per week) to small math groups.  
Students have learned to practice 
their skills independently 
(individual tasks, technology, and 
games) when they are not working 
with the teacher.  

 The LRT continues to co-plan and co-teach in our grade ½ 
classrooms, supporting guided instruction. 

 All but 4 students (6%) in grades 1-3 have moved at least 
one phase on the continua.  These students continue to use 
strategies in the Pre-Addition and Subtraction Phase. 

 60% of grade one students have moved to the Counting 
More Efficiently & Tracking Phase. 

 50% of grade two students and 100% of grade three 
students have moved to the Working with Numbers or 
Proficiency Phase. 

 All staff (K-6) continue to use the success criteria with 
students for “what counts, matters, and is important about 
solving a mathematics problem completely”.   Students are 
using the success criteria regularly for self-assessment. 
 

Numeracy May 2019: 
 98% of students in grades 1-3 have moved at least on phase 

on the continua of number development this year.   
 Only one student in grades 1-3 remains in the pre-addition 

and subtraction phase. 
 70% of grade 2 students have moved to the working with 

numbers and proficiency phase. 
 100% of students in grade 3 have moved to the working 

with numbers phase and many are becoming very 
proficient. 

 All staff (K-6) continue to use the success criteria with 
students for “what counts, matters, and is important about 
solving a mathematics problem completely”.   Students are 
using the success criteria regularly for self-assessment. 
 

 

May 2019 
Educators have focused all year on purposeful planning providing guided 
and individualized instruction for reading and numeracy.  In both literacy 
and numeracy, students have made gains in the specific areas that we have 
targeted for improvement.  As a team, we have achieved our goal for 
literacy with 100% of our students 
improving at least one reading level 
on the PM Benchmark or Fountas and 
Pinnell assessment.  In all classes, 
significant improvement has been 
made in the number of students 
reading at or above grade level.  We 
will continue to work with man of our 
grade one students on remediation in 
reading during the 2019-20 school year.   
 
The numeracy team (grades 1-3) has documented significant progress with 
students moving phases on the Lawson Continua.  Students are more 
flexible in using a variety of strategies to solve addition and subtraction 
problems and have developed more confidence in mathematics.  All staff 
(K-6) have used the success criteria with students for “what counts, 
matters, and is important about solving a mathematics problem 
completely”.   Students have used the success criteria regularly for self-
assessment this year.  As a staff we will continue to use the criteria in the 
2019-20 school year.   
  
In monitoring educator learning, there has been clear evidence this year of 
purposeful planning, student-centred learning, intentional use of resources, 
clear and purposeful expectations, and visible student thinking.  Educators 
collaborate and have regular discussions about instructional approaches, 
student learning, and achievement.  Staff have worked hard this year to 
build capacity to notice and name strategies from the continuum of number 
development, to improve instructional practice through regular guided 
reading, and to co-construct success criteria with students.  We will 
continue with all of these practices in 2019-20. 
 
  

 


